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Pupil premium strategy statement – Newport Primary 
School  

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 364 (including Nursery) 

Proportion (%) of pupil premium eligible pupils 58% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 

academic year) 

25/26 – 27/28 

Date this statement was published July 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Patricia Maxwell 

Pupil premium lead Stacey Carlisle 

Governor lead Julie Thomas 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £342,390 

Pupil premium funding carried forward from previous years 

(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 

funding, state the amount available to your school this 
academic year 

£342,390 
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Part A: Pupil premium strategy plan 

Statement of intent 

We have high expectations of all our pupils, regardless of their culture, background, prior 
academic experience, or the economic and social challenges they may face. Our goal for 
2025/26 is to ensure that every pupil makes strong progress and achieves their full academic 
potential across all subjects. 
 
Our pupil premium strategy continues to focus on supporting the significant number of 
disadvantaged pupils to reach this goal. We also consider the needs of vulnerable pupils, 
including those involved with social care. We recognise that some pupils, while not officially 
classified as disadvantaged, face similar economic hardship. Therefore, our strategy remains a 
universal offer in most cases (see IDACI report on our website). 
 
At the heart of our approach is quality-first teaching, supported by pre- and post-teaching 
strategies and smaller class sizes. We prioritise reading, writing, and maths—areas where 
disadvantaged pupils often need the most support. This approach is proven to close the 
attainment gap and also benefits non-disadvantaged pupils. We are committed to delivering a 
broad and balanced curriculum that engages and enriches all learners. 
 
Our strategy is responsive to both common and individual needs, identified through teacher 
and diagnostic assessments. We ensure that disadvantaged pupils are appropriately 
challenged, intervene early when needs are identified, and maintain a whole-school approach 
where all staff are responsible for pupil outcomes and raising expectations. 
 
We continue to invest in additional staff to reduce class sizes and maximise the impact of 
teaching. Recognising the social and emotional barriers many pupils face, we embed trauma-
informed, attachment-aware, and restorative practices to support wellbeing. By addressing 
these needs, we aim to improve both academic outcomes and long-term life chances for all our 
pupils. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Reading, Writing and Maths in Key Stage Two remain significantly below 

national expectations in 2025. Progress measures indicate that some 
constant and disadvantaged pupils do not make expected progress from 
previous Key Stage Outcomes (NB. No progress measure available 

24/25). On entry to Reception class in 24/25, none of our pupils met the 
baseline for age-related expectations. EYFS outcomes remain 

significantly lower than national although progress measures are 
outstanding. 
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2 Phonic outcomes for Year 1 children are significantly below national 

expectations, although they are increasing year on year. High percentage 
of pupils do not pass the Year 2 phonics resit. 

3 Assessments and data with pupils indicate under-developed oral 

language skills and significant gaps in learning due to deprivation, 
English as an Additional language, lack of previous schooling, special 
educational needs or significant mobility. These gaps are evident from 

Reception through to KS2. 

4 Our assessments (including pupil and parent survey), observations and 
discussions with pupils and families have identified social and emotional 

issues for many pupils, notably due to social and economic deprivation, 
parental mental health issues and issues relating to the social care 
arena. 

5 Attendance data indicates that attendance remains lower than national, 

with a high percentage of persistent absenteeism. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved ARE outcomes in Reading, Writing 
and Maths at the end of EYFS, Key Stage One 
and Key Stage Two. 

By 25/26 pupils with a previous outcome will 
maintain or improve their attainment making 
expected of better progress 

Improved Phonics outcomes in Year One and 
Year Two re-sits, closing the gap with national 
average. 

By 25/26 over 65% of Year One pupils will 
achieve expected outcomes, closing the gap 
between school and national outcomes. 

 

100% of pupils with a previous outcome in 
Year One will pass the re-sit in Year Two. 

SEN, Mobile and EAL pupils will make good 
progress from starting points. 

Improved oral language and vocabulary for 
disadvantaged pupils. 

SEN, Mobile and EAL pupils will make good 
or outstanding progress from starting point. 

Assessment and observations will indicate 
significantly improved oral language among 
disadvantaged pupils, triangulated with 
engagement in lessons, book reviews and 
on-going formative assessment. 

To achieve and sustain good mental health for 
all pupils in school. 

Sustained levels of good mental health 
demonstrated by: 

Qualitative data from student voice, student 
and parent surveys, teacher observations, 
CPOMS and feedback from therapy services. 

To achieve and sustain improved attendance 
for all pupils 

Sustained high attendance from 25/26, 
closing the gap with national average 
demonstrated by: 
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• The overall attendance rate for all 
pupils is at least 96% 

• Percentage of all pupils who are 
persistently absent is lower than 10%. 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £41,902 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 
addressed 

Administering standardised tests in 
reading and maths 

 

Standardised tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
pupil to help ensure they receive the 
correct additional support through 
interventions or teacher instruction: 
Measuring up – helping teachers to 
assess better 

1, 3 

Online testing and tracking 
programme for phonics (FFT) 

 

Continued development for staff on a 
DfE validated Systematic Synthetic 
Phonics programme (Sounds Write) 
to secure stronger phonics 
teaching/intervention for all pupils.  

 

Purchase of additional texts for all 
pupils in EYFS, Key Stage One and 
Key Stage Two who are receiving 
intervention/teaching through Sounds 
Write 

Phonics approaches have a strong 
evidence base that indicates a 
positive impact on the accuracy of 
word reading (though not necessarily 
comprehension), particularly for 
disadvantaged pupils: Early Years 
Toolkit | EEF 

1, 2, 3 

Embedding dialogic activities across 
the school curriculum. These can 
support pupils to articulate key ideas, 
consolidate understanding and 
extend vocabulary. 

Intervention delivery in EYFS 
including Drawing club. These 
interventions can also be 
implemented across Key Stage One 
and Two as required, as well as other 
interventions such as Word of the 

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, 
are inexpensive to implement with 
high impacts on reading. 

Oral language interventions | EEF 

1, 3 

https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better
https://educationendowmentfoundation.org.uk/news/measuring-up-helping-teachers-to-assess-better
https://educationendowmentfoundation.org.uk/early-years/toolkit
https://educationendowmentfoundation.org.uk/early-years/toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Day and whole class reading 
strategies.  

EAL intervention to build vocabulary 
We will purchase resources and fund 
ongoing teacher training and release 
time. 

Enhancement of maths teaching and 
curriculum planning in line with DfE 
and EEF guidance. We will fund 
teacher release time to embed key 
elements of guidance in school and 
to develop bespoke in-house 
curriculum including arithmetic and 
new calculation policy. CPD 
opportunities for all staff. 

The DfE non-statutory guidance has 
been produced in conjunction with 
the National Centre for Excellence in 
the Teaching of Mathematics, 
drawing on evidence-based 
approaches: Mathematics guidance: 
key stages 1 and 2 (covers years 1 to 
6) 

The EEF guidance is based on a 
range of the best available evidence: 

Improving Mathematics in Key 
Stages 2 and 3 | EEF  

1  

Targeted academic support (for example, tutoring, one-to-one support, 

structured interventions)  

Budgeted cost: £146,021 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 

addressed 

Delivery of Wilderness School 
intervention for small groups aimed 
at improving engagement and 
removing barriers to learning  

 

Delivery of Stepping Stones to 
Nature 25-26 project for targeted 
year group 

Research demonstrates that 
participation in Outdoor learning can 
improve outcomes in reading, writing 
and maths by up to 19%. 
https://www.northeastwellbeing.co.uk/
newresearch/ 

 

England’s largest outdoor learning 
project reveals children more 
motivated to learn when outside - 
GOV.UK 

  

1, 3, 4, 5 

Additional Teacher to provided 
targeted Year 6 intervention and 
support and intensive tuition for 
pupils falling behind 

This arrangement enables the 
teaching to focus exclusively on 
a small number of learners, in 
a separate working area. Intensive 
tuition in small groups supports lower 
attaining learners or those who are 
falling behind and can also be used as 
a more general strategy to ensure 
effective progress, or to teach 
challenging topics or skills. 

Small group tuition | EEF 

1, 3 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://www.northeastwellbeing.co.uk/newresearch/
https://www.northeastwellbeing.co.uk/newresearch/
https://www.gov.uk/government/news/englands-largest-outdoor-learning-project-reveals-children-more-motivated-to-learn-when-outside
https://www.gov.uk/government/news/englands-largest-outdoor-learning-project-reveals-children-more-motivated-to-learn-when-outside
https://www.gov.uk/government/news/englands-largest-outdoor-learning-project-reveals-children-more-motivated-to-learn-when-outside
https://www.gov.uk/government/news/englands-largest-outdoor-learning-project-reveals-children-more-motivated-to-learn-when-outside
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Delivery of structured interventions 
and pre and post teaching. 

 

Targeted interventions and 
resources to meet the specific needs 
of disadvantaged pupils with SEND 
and EAL 

TAs have high impact when 
delivering structured, evidence-
based interventions to individuals or 
small groups and typically lead to 4–
6 months of additional progress over 
a year. They are a cost-effective 
way to improve outcomes, especially 
when focused on disadvantaged or 
low-attaining pupils. Teachers report 
that well-deployed TAs help reduce 
workload and stress, allowing them 
to focus more on high-quality 
teaching. 

Teaching Assistant Interventions | 
EEF 

1, 2, 3 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £160,050 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Supporting pupils’ social, emotional 
and behavioural needs through 
provision of in-house and external 
services such as nurture and play 
therapy 

Social and emotional learning (SEL) 
interventions improve pupils’ 
decision-making skills, interaction 
with others and their self-
management of emotions, enabling 
pupils to access learning and reduce 
cognitive overload. 

Social and emotional learning | EEF 

1, 2, 4, 5 

Provision of breakfast clubs and 
after school provision, targeting 
specific pupils 

Evidence shows that a nutritious 
breakfast improves readiness to 
learn, concentration and wellbeing 
and behaviour. Evidence also shows 
that breakfast clubs reduce hunger, 
improve punctuality and help pupils 
settle and concentrate in early 
lessons. 

National school breakfast club 
programme - GOV.UK 

Breakfast_Clubs_Evaluation_-
_One_page_brief.pdf 

1, 4, 5 

Communicating with and supporting 
parents to remove barriers to 
accessing education (including 
contingency fund for emergency 
situations) 

Parental engagement allows parents 
to be part of their children’s 
academic learning through 
approaches including: 

• parental skills such as literacy 
or IT skills; 

1, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/guidance/national-school-breakfast-club-programme
https://www.gov.uk/guidance/national-school-breakfast-club-programme
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603948/Breakfast_Clubs_Evaluation_-_One_page_brief.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603948/Breakfast_Clubs_Evaluation_-_One_page_brief.pdf
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• general approaches which 
encourage parents to support 
their children with, for 
example reading or 
homework; 

• more intensive programmes 
for families in crisis. 

The impact of parenting on children’s 
outcomes - GOV.UK 

Parental engagement | EEF 

Extra-curricular activities, including 
sport, outdoor activities, arts and 
culture, for example music lessons 
and school trips 

There is strong and growing 
evidence that extra-curricular 
activities—including sport, outdoor 
learning, arts, music, and school 
trips—can significantly improve pupil 
progress, attainment, and broader 
life outcomes. The Essential Life 
Skills (ELS) Programme, evaluated 
by Ecorys and Ipsos MORI for the 
DfE, found that participation in 
structured extra-curricular activities 
led to: 

• Improved confidence, 
resilience, and social skills 

• Better engagement with 
school 

• Enhanced readiness to learn, 
which supports academic 
progress 

Extracurricular activities to develop 
life skills - findings and lessons for 
practice 

1, 5 

Working with pupils and 
parents/carers to understand the 
root cause and impact of 
absenteeism and remove barriers to 
attendance 

There is a strong link between 
attendance and attainment. DfE 
research shows a direct correlation 
between attendance and academic 
success: 

• Pupils with 95–100% 
attendance in Year 6 are 30% 
more likely to meet expected 
standards in reading, writing, 
and maths than those with 
90–95% attendance. 

• In secondary school, pupils 
with near-perfect attendance 
are almost twice as likely to 
achieve a grade 5 in English 
and Maths GCSEs  

• Each additional day of 
absence in secondary school 
is linked to a £750 reduction in 
future lifetime earnings  

1, 5 

https://www.gov.uk/government/news/the-impact-of-parenting-on-childrens-outcomes
https://www.gov.uk/government/news/the-impact-of-parenting-on-childrens-outcomes
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942568/ELS_what_works_paper.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942568/ELS_what_works_paper.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942568/ELS_what_works_paper.pdf
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Working together to improve school 
attendance - GOV.UK 

 

Total budgeted cost: £347,973 

https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Our internal assessments during 2024/25 indicated that the performance of 

disadvantaged pupils remained below national age-related expectations. However, in 

several cohorts, disadvantaged pupils outperformed their non-disadvantaged peers, 

though no consistent patterns emerged across reading, writing, and maths. 

End of Key Stage 2 outcomes were Writing 69% ARE, Maths 69% ARE and Reading 

73% ARE.  These outcomes are a significant improvement on academic year 23/24. 

The phonics screening check result was 65%, which was an increase on the previous 

year. Phonic re-sits in Year 2 were a 20% improvement on the previous academic year.   

Pupils achieving a Good Level of Development (GLD) in the Early Years Foundation 

Stage was 61% and was an increase of 13% on the previous year. This was despite 

significant mobility within the year group. 

We attribute these outcomes in part to: 

• Significant pupil mobility: 52% of pupils were mobile across the school, with high 

mobility in all year groups. 

• High levels of need: A large proportion of pupils have SEND (15%), EAL (72%), 

or both. 

• Socioeconomic disadvantage: The majority of our pupils live in the top 3% most 

deprived areas nationally (IDACI data available on website). 

• Attendance: Whole-school attendance was 94%, below the national average, 

and remains a key focus of our improvement plan. However, attendance is 

comparable and, in some cases, better than comparator schools. At points 

throughout the year attendance has reached just below 96%. Extended holidays 

and CME pupils have impacted in Summer term and overall attendance 

outcome. 

• In addition, our assessments and observations highlight that wellbeing and 

mental health continue to significantly impact academic outcomes. 

 In response, we used Pupil Premium funding to: 

• Ensure high quality teaching through CPD opportunities and engagement in 

research projects, including the DfE Reading programme. 
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• Provide universal and targeted wellbeing support. 

• Deliver interventions tailored to individual needs. 

• Engage in strategic projects such as: 

• PROCLAIM (supporting attendance and inclusion), 

• Wilderness Schooling (outdoor learning to enhance engagement and 

resilience), 

• Metacognition strategies to build independent learning skills. 

Evidence based approaches informed the foundation of our 2024/25 plan, which aimed 

to address barriers to learning through a holistic, evidence-informed approach. 

 

 

 

 



 

11 

Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils that is not dependent on 

pupil premium funding. 

 


