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Whole School Data – Key Points for Discussion
1. Age Related Expectation (ARE) Analysis/Progress - % at or above 2017/18
1.1 Whole School
ARE
· Year 2 (current Year 3) – low percentages of pupils at ARE with maths being a particular concern.
· Year 5 (current Year 6) - low percentages of pupils at ARE with maths being a particular concern. Gap between reading and writing ARE is also high.
Progress
· Reception (current Year 1) made more than expected progress in all three areas (expected progress is 6 steps across the academic year)
· Expected progress not made in all areas in any year group.  Year 3 (current Year 4) made almost expected progress in all 3 areas, Year 5 (current Year 6) made almost expected progress in reading and writing.

1.2 Girls/Boys
ARE
· Year 2 (current Year 3) – % of boys at ARE significantly lower than girls in all areas.
· Year 5 (current Year 6) - % of boys at ARE significantly lower than girls in all areas. Gap between girls reading and writing is significant (22%).
Progress
· In Year 5 (current Year 6) boys made more progress than girls in all three areas, exceeding expected progress in reading and writing. Girls in this year group made more progress in writing than reading, but a smaller % are at ARE in writing than reading.

1.3 Disadvantaged/advantaged
ARE
· More disadvantaged than advantaged in every year group in Key Stage 2.
· In all year groups (Reception – Year 5), disadvantaged pupils outperform advantaged pupils in all three areas with higher % of pupils working at ARE. The gap is most significant in Reception (current Year 1), Year 1 (current Year 2) and Year 3 (current Year 4) where significantly higher % of disadvantaged pupils are working at ARE.
Progress
· Non- disadvantaged pupils in Year 1 (current Year 2), Year 3 (current Year 4) and Year 4 (current Year 5) made more progress in all areas compared to disadvantaged peers. The gap is particularly significant in Year 3 and 4.

1.4 SEN/Non-SEN
ARE
· Comparison between the two groups is undertaken by looking at progress rather than ARE due to the nature of the needs of SEN pupils. Data demonstrates that low % SEN pupils are working at ARE. In some year groups none of the SEN pupils are working at ARE in any area of the curriculum.
Progress
· In Reception (current Year 1) SEN pupils made significantly less progress than non-SEN peers.
· In Year 1 (current Year 2) SEN pupils made more progress in all three areas compared to Non-SEN peers.


· In Key Stage 2, SEN pupils made less progress in all three areas than their non-SEN peers. In Year 2 (current Year 3), SEN pupils made less progress compared to their non-SEN peers in reading.

1.5 Constant/Mobile
ARE
· In all year groups, a greater percentage of pupils are working at ARE compared to mobile pupils. Year 2 (current Year 3) and Year 5 (current Year 6) have low percentages of constant pupils working at ARE, this is particularly the case in maths in Year 5 for constant pupils.
· 
Progress
· Reception – Year 5, all mobile pupils made more progress than constant pupils. Other than Year 2, in each of these groups, progress was greater than expected.
· Constant children in Year 1 (current Year 2 pupils) made much less than expected progress in all three areas.



School Actions
· Maths and reading remain key elements of school improvement plan
· PIRA/PUMA tests implemented to measure progress throughout the year and ensure progress is maintained/accelerated and intervene rapidly when appropriate (plan, do, review)
· Pupil progress meetings to continue with teachers/SLT, tracking progress from EOKS outcomes
· Track individuals and groups (constant/SEN/gender/White British/Pupil premium)
· Identify next steps for pupils, these are monitored  through team meetings 
· IRIS to monitor identified pupils
· SEN Pupils to be closely monitored with graduated response and SLT working closely with SENCo, EYFS lead to begin SEN course
· Bi-weekly meetings to discuss SEN pupils
· Teacher concerns discussed and recorded quickly, graduated response to track progress
· Action plan in place for Year 2/6 identifying key marginal pupils with specific intervention/support
· Pixl and Pixl therapies
· Academic planner devised for year to ensure monitoring/observations inform teaching and learning
· Maths and Literacy curriculum has been reviewed and implemented, with input from consultant/school improvement partner, Maths lead to continue with maths mastery programme
· Assessment documents in review and to be agreed to enable improved tracking of pupils
· Regular moderation in team meetings of pupils identified through pupil progress meetings
· [bookmark: _GoBack]AHT is Key Stage leader for whole of Key Stage to allow for consistency and the tracking of pupils  through the  key stages.
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